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In most developed countries, according to
OECD indicators on education, education is seen
as primarily aimed at serving individuals, while
the state enjoys the benefits of its investments
as a consequence. Education systems around the
world need to adapt to changing realities in order
to remain relevant, and one way to do that is to
adapt learning programs and materials. National
targets in education indicate the general objec-
tives of the education system, define them and
direct the planning and work framework in each
country. Israel adjusts the principles of nation-
al education system policy to the OECD’s 2030
Education Project, but nevertheless implements
internal programs and ideas, which sometimes
contradict the principles of the project. In Israel,
there is a problem with the level of compliance
between policy and curriculum and implemen-
tation in Israel. The authors try in this article to
show how to structure the curriculum in the 21st
century in Israel, what its purpose and content is.

Keywords: education, curriculum, educational
system, types of standards, study programs, co-
operation.

In majoritatea tdrilor dezvoltate, conform
indicatorilor Organizatiei pentru Cooperare si
Dezvoltare Economicd (OCDE), se considera cd
educatia este indreptatd in primul rdnd spre de-
servirea indivizilor, in timp ce statul se bucurd
de rodul investitiilor sale ca o consecintd. Siste-
mele educationale din intreaga lume trebuie sd
se adapteze la realitatea in schimbare pentru a
rdmdane relevante, iar una dintre modalitdtile de
a face acest lucru este adaptarea programelor
si materialelor de invdtare. Tintele nationale in
educatie indicd obiectivele generale ale sistemu-
lui de invatdmant, le definesc si directioneazd ca-
drul de planificare si lucru in fiecare tard. Israelul
ajusteazd principiile politicii sistemelor nationale
de educatie conform Proiectului Educational
2030 al OCDE, dar, cu toate acesteq, se inple-
menteazd programe si idei interne, care intrd in
contradictie uneori cu principiile proectului. In
Israel existd probleme la nivelul de conformitate
intre politicd, curriculd si implementare. Auto-
rii incearcd in acest articol sd arate cum trebu-
ie structurat curriculumul in secolul XXl in Israel,
care este scopul si continutul lui.

Cuvinte-cheije: educatie, curriculum, sistem
educational, tipuri de standarde, programe de

studii, cooperare.

Motto:

.Schimbd felul in care privesti lucrurile si lucrurile la care privesti se vor schimba”

“Change the Way You Look at Things and the Things You Look at Change

Introduction. Assessment and exam-
ination methods are a process of discovery
that helps to promote student achievement
and improve teaching processes, as it provides
data based on findings and allows concrete im-
provement goals to be set [2]. Good mapping,

”

(Wayne W. Dyer)

Introducere. Metodele de evaluare si
examinare sunt niste procese de descoperi-
re care contribuie la promovarea realizarilor
elevilor si la imbunatatirea predarii, deoarece
ofera date bazate pe constatari si permit stabi-
lirea unor obiective concrete de dezvoltare [2].
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during the process and especially after, will
guide the teacher and influence the way he
plans his courses, the way he teaches the con-
tents and the various learnings of the students
in the classroom. This policy is clear to all those
involved in the educational process, whether
they are adults or young people. However, due
to educational policies, there are also differenc-
es between some countries, such as Israel and
Finland [6].

Research results. A comparative exami-
nation of the curriculum and training courses
for the 21st century. The 21st century is charac-
terized by accelerating change and a high level of
uncertainty about the future [7]. Education sys-
tems around the world need to adapt to chang-
ing realities in order to remain relevant, and one
way to do that is to adapt learning programs and
materials. National targets in education indicate
the general objectives of the education system,
define them and direct the planning and work
framework in each country. Andreas Schleich-
er, Director of the Organization for Economic
Co-operation and Development (OECD) for Ed-
ucation and Skills in Paris, emphasized [18] that
there is a difference between countries’ national
goals according to their culture, the challenges
they face, their economic status and their nation-
al ambitions. Therefore, for example, in most de-
veloped countries, according to OECD indicators
on education, it is considered that education is
primarily aimed at serving individuals, while the
state enjoys the benefits of its investments as a
consequence. The OECD predominantly reflects
this vision and defines the sense of well-being of
students as a single national target.

Lin Tzu - Bin, Intan Mokhtar Azura &
Wang Li-Yi [21] described how in Singapore,
in contrast, the goals of education are directed
towards the nation (i.e. human resource train-
ing) to function in the global labor market and
strengthen national identity. Instead, there are
countries where equality goals and civilian ed-
ucation are at the top of their system’s list of
priorities. Each country formulates a policy
for the development of the curriculum corre-
sponding to its usual directions of educational
policy, and sometimes it refers to the same, but
through different formulations. Researchers

O buna cartografiere, in timpul procesului si
indeosebi dup3, va directiona profesorul si va
influenta modul in care isi planifica cursurile
si In care preda continuturile elevilor in clasa.
Aceasta politica este clara pentru toti cei care
sunt implicati in procesul educational, fie ca
este vorba de adulti sau de tineri. Totusi, ca ur-
mare a politicilor educationale diferite, exista
diferente majore in acest sens intre unele tari,
de exemplu intre Israel si Finlanda [6].
Rezultatele cercetarii. Examinarea
comparativd a curriculei si a cursurilor de
formare pentru secolul XXI. Secolul XXI se
caracterizeaza prin schimbari accelerate si un
nivel ridicat de incertitudine cu privire la viitor
[7]- Sistemele educationale din intreaga lume
trebuie sa se adapteze la realitatea in schim-
bare pentru a ramane relevante, iar una dintre
modalitdtile de a face acest lucru este adapta-
rea programelor si materialelor de invatare.
Tintele nationale In educatie indica obiectivele
generale ale sistemului de Invatamant, le defi-
nesc si directioneaza cadrul de planificare si lu-
cru in fiecare tara. Andreas Schleicher, director
la Organizatia pentru Cooperare si Dezvoltare
Economica pentru educatie si competente din
Paris, a accentuat [18] ca exista o diferenta in-
tre obiectivele nationale ale tarilor in functie
de cultura lor, provocarile cu care se confrun-
td, statutul lor economic si ambitiile nationale.
Prin urmare, de exemplu, In majoritatea tarilor
dezvoltate, conform indicatorilor OCDE, se
considera ca educatia este indreptata in pri-
mul rand spre deservirea indivizilor, in timp ce
statul se bucura de rodul investitiilor sale ca o
consecinta. OCDE reflectda in mod predominant
aceasta viziune si defineste sentimentul de bu-
ndstare a studentilor ca o tinta nationala unica.
Lin Tzu-Bin, Intan Mokhtar Azura si Wang
Li-Yi [21] au descris cum in Singapore, in con-
trast, obiectivele educatiei sunt directionate ca-
tre natiune (adica formarea resurselor umane),
pentru a functiona pe piata globald a muncii si
consolidarea identititii nationale. In schimb,
exista tari in care obiectivele de egalitate si
educarea civililor se afla in fruntea listei de
prioritati a sistemului lor. Fiecare tara formu-
leaza o politica de dezvoltare a curriculei cores-
punzatoare directiilor sale obisnuite de politi-
ca educationala si, uneori, acestea coincid, desi
sunt formulate diferit. Cercetatorii Sunwoong
K. siJu-Ho L. [19] din Coreea de Sud au prezen-
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Sunwoong K., Ju-Ho L. [19] from South Korea
presented examples of program development
policy pathways in several countries:

(1) development of academic skills - Aus-
tralia, New Zealand, Scotland;

(2) the OECD Community Welfare Curric-
ulum;

(3) equality and reducing social dispari-
ties - Australia, the USA, New Zealand, Scotland
and Finland;

(4) tolerance and social inclusion - New
Zealand

(5) preparation for the local economy
and labor market - Finland, China, Australia,
USA, recently Singapore;

(6) development of national identity -
China and Singapore.

The purpose of the 21st century cur-
riculum. According to the OECD’s 2030 Educa-
tion Project [29], curricula are a basic means of
achieving national educational goals in a coun-
try. Despite the differences between national
goals and unique characteristics in each coun-
try, it was found that all curricula address three
components:

e Knowledge literacy

e Thinking and socio-emotional skills

e Education for social and individual val-
ues.

The Education 2030 project is based on
the importance of developing skills in these
three areas, not only on knowledge. Israel is
adjusting the policy principles of national ed-
ucation systems in line with the OECD’s 2030
Education Project. However, Israel implements
internal programs and ideas, which sometimes
contradict the principles of the OECD program.
For example, the State of Israel continues, de-
spite all the reactions and conclusions of the
various committees (including the State Comp-
troller) to discriminate against various popula-
tions [15]. In Israel, the curriculum of the en-
tire system is coordinated by the Pedagogical
Secretariat, the supreme pedagogical authority
in the Ministry of Education [23], which is re-
sponsible for shaping the curricular pedagogi-
cal policy of the ministry, as well as defining all
aspects and components (both theoretical and
didactic) of the subject learned in the educa-

tat exemple de cai ale politicii de dezvoltare a
programelor operate In mai multe tari:

(1) dezvoltarea abilitatilor academice -
Australia, Noua Zeeland3, Scotia;

(2) curricula in favoarea bunastarii
comunitatii - OCDE;

(3) egalitate si reducerea decalajelor so-
ciale - Australia, SUA, Noua Zeelanda, Scotia si
Finlanda;

(4) toleranta si incluziune sociala - Noua
Zeelanda;

(5) pregatirea pentru economie si piata
locala a muncii - Finlanda, China, Australia,
SUA, recent si Singapore;

(6) dezvoltarea identitatii nationale -
China si Singapore.

Scopul curriculumului secolului XXI.
Conform Proiectului Educational 2030 al OCDE
[29], curricula reprezintd un mijloc de baza
pentru realizarea obiectivelor educationale
nationale intr-o tara. In ciuda diferentelor intre
obiectivele nationale si caracteristicile unice in
fiecare tard, s-a constatat ca toate programele
de studii abordeaza trei componente:

o Alfabetizare in domeniile de cunoastere

e Abilitati In gandire si domenii socio-
emotionale

¢ Educatie pentru valori la nivel social si
individual.

Proiectul Educatie 2030 se bazeaza pe
importanta dezvoltarii abilitdtilor In aceste trei
domenii, nu numai pe cunostinte. Israel ajus-
teaza principiile politicii sistemelor nationale
de educatie conform Proiectului Educational
2030 al OCDE. Cu toate acestea Israel inple-
menteaza programe si idei interne, care con-
travin uneori principiilor programului OCDE.
De exemplu, statul Israel continug, In ciuda
tuturor reactiilor si concluziilor diferitelor co-
mitete (inclusiv Controlorului de Stat) sa dis-
crimineze diversele populatii [15].

in Israel, problematica curriculei intre-
gului sistem este coordonatd de Secretariatul
Pedagogic, autoritatea pedagogica suprema din
Ministerul Educatiei [23], care este responsabi-
13 de conturarea politicii pedagogice curricula-
re a ministerului, precum si de definirea tutu-
ror aspectelor si componentelor (atat teoretic,
cat si didactic) de materie invatata in sistemul
de fnvatamant si de supraveghere. Una din-
tre componentele centrale de care raspunde
Secretariatul Pedagogic este acela de a stabili
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tion and supervision system. One of the central
components of which the Pedagogical Secretar-
iat is responsible is to establish the contents of
learning and the perceptions of teaching-learn-
ing-assessment in each direction that it super-
vises, for which the concrete expressions are
the curricular document. This is a document
that defines the aims, principles, contents and
skills included in the subject taught in the ed-
ucation system, as well as pedagogical instruc-
tions that address its teaching. The curriculum
is the basis for teaching the subject in schools
and for developing various methodologi-
cal learning materials. The curriculum is ad-
dressed to every principal, teacher and anyone
who wants to get acquainted with a program
at an educational institution, as well as to the
authors of textbooks and assessment programs
for the education system, teacher trainers, in-
spectors and instructors. Since 2002, the Ped-
agogical Secretariat has based its programs
on a guidance document called the “Standards
Document”. According to S. Swirski, standards
in education are “rules that define what a stu-
dent needs to know (content) and what he
or she needs to be able to do in each subject
(content and skills) in order to determine “how
good it is” (complexity of performance) levels)
at different subjects and at different ages” [20,
246 p.]. Another key issue in the 21st century
curriculum is its structuring. According to the
Israeli Ministry of Education, there are two
types of standards: (1) content standards and
(2) performance standards:

1. Content standards - define what stu-
dents need to know and be able to do. These
standards state knowledge and skills - ways
of thinking, working, communicating, judging,
and exploring, as well as basic ideas, principles,
concepts, problems, and core knowledge in
various subjects.

2. Performance standards - are defined
as more specific and concrete examples and
explicit definitions of what students need to
know and be able to do to demonstrate com-
pliance with content standards. These stand-
ards provide examples of students’ activities
about what they need to know and be able to
do to demonstrate that content standards are

continuturi de Invatate si ale perceptiilor de
predare-invatare-evaluare in fiecare directie
pe care o supravegheazd, pentru care expresi-
ile concrete sunt documentul curricular. Aces-
ta este un document care defineste scopurile,
principiile, continuturile si abilitatile incluse
in materia studiata in sistemul de invatamant,
precum si instructiuni pedagogice care se adre-
seaza predarii acestuia. Curriculumul consti-
tuie baza pentru predarea materiei in scoli si
pentru a dezvolta diverse materiale metodi-
ce de invatare. Curricula se adreseaza fieca-
rui director, profesor si oricui doreste sa faca
cunostintd cu o programa la o institutie de
invatdamant, precum si autorilor de manuale si
de programe de evaluare pentru sistemul de
invatamant, formatorilor de profesori, inspec-
torilor si instructorilor. Tncepénd cuanul 2002,
Secretariatul Pedagogic are la baza programele
pe un document de orientare numit ,,Documen-
tul de standarde”. Conform lui S. Swirski, stan-
dardele in educatie sunt ,norme care definesc
ceea ce un elev trebuie sa stie (continut) si ce
trebuie sa fie capabil sa faca la fiecare mate-
rie (continut si abilitdti) pentru a putea deter-
mina ,cat de bine este bine” (complexitatea
performantei. nivele) la diferite materii si la
diferite varste” [20, 246 p.].

O alta problemd de bazd a curriculu-
mului pentru secolul XXI este structurarea
Iui. Potrivit Ministerului Educatiei din Israel,
existd doua tipuri de standarde: (1) standarde
de continut si (2) standarde de performanta:

1. Standarde de continut - definesc
ce trebuie sa cunoasca elevii si sa fie capa-
bili sa faca. Aceste standarde mentioneaza
cunostintele si abilitatile - moduri de gandire,
lucru, comunicare, judecata si explorare, pre-
cum si idei de baza, principii, concepte, proble-
me si cunostinte principale in diferite materii
de studiu.

2. Standarde de performanta - sunt
definite ca exemple mai specifice si concrete
de reguli explicite a ceea ce elevii trebuie sa
cunoasca si sa fie capabili sa faca pentru a de-
monstra indeplinirea standardelor de continut.
Aceste standarde ofera exemple de activitati
ale elevilor despre ceea ce trebuie sa stie si
sa fie capabili sa faca pentru a dovedi ca stan-
dardele de continut sunt Indeplinite la nivelul
asteptarilor de performantd sau Intelegere.
Acestia sunt indicatori de calitate care arata ni-
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meeting performance or comprehension ex-
pectations. These are quality indicators that
show the level of competence or mastery that
students’ performance must reflect. In other
words, “how good it is.” These standards also
indicate the nature of the evidence needed to
demonstrate that the content standards have
been met and also the quality of student perfor-
mance that is considered acceptable or excel-
lent. Performance standards include an orderly
description of the levels of performance in the
learning process, so that it is possible to assess
students’ progress in the learning process.

As a result of the evaluation and meas-
urement policy in the “Standards Document” of
educational institutions, the approach is linked
to results and is required in the following disci-
plines: arts, sciences, heritage, humanities and
social sciences, foreign languages and physical
education. Each subject contains sub-disci-
plines and branches of the subjects taught in
educational institutions, according to clear age
lines. For example, “science” includes math for
preschool, math for elementary school, math
for high school, and math for high school. Based
on this division, programs and requirements
are added for science and technology, high
school physics, high school chemistry, biology,
environmental sciences, agricultural sciences,
and earth sciences. Learning is “conducted”
from the age of elementary school to the end
of high school, in preparation for the baccalau-
reate exams at the end of the 12th grade. As
mentioned earlier, in literary sources and by
the researcher, the Israeli education system is
divided into 3 main stages: primary - middle
school - high school, so every year and at each
stage there is an evaluation and measurement
of students’ knowledge and skills for the next
stage of education [1, 3, 12].

High school grades (X-XII) are divided
into knowledge levels. The routes are divided
into two main ways - theoretical studies and
professional studies [5]. In each of these, there
are various directions of routes and the routes
are divided into sub-routes. The theoretical
route in high school ends with baccalaureate
exams, whose successful candidates obtain a
registration certificate. On the technological

velul de competenta sau de maiestrie pe care
trebuie sa le reflecte performanta elevilor. Cu
alte cuvinte, ,cat de bine este bine”. Aceste
standarde indica, de asemenea, natura dove-
zilor necesare pentru a demonstra ca au fost
atinse standardele de continut si, de asemenea,
calitatea performantei elevilor care este consi-
deratd acceptabild sau excelentd. Standardele
de performanta includ o descriere ordonata
a nivelurilor de performanta in procesul de
invatare, astfel Incat sa fie posibil sa se evalu-
eze progresul elevilor in procesul de invatare.
Ca urmare a politicii de evaluare si
masurare in ,Documentul de standarde” al
institutiilor de invatamant, abordarea este le-
gatd de rezultate si este ceruta la urmatoare-
le discipline: arte, stiinte, patrimoniu, stiinte
umaniste si sociale, limbi strdine si educatie
fizica. Fiecare materie contine sub-discipline si
ramuri ale materiilor Tnvatate in institutiile de
invatamant, conform liniilor clare de varsta. De
exemplu, materia ,stiinte” include matematica
pentru scoala prescolara, matematica pentru
scoala elementara, matematica pentru liceu si
matematica pentru scoala secundara. Pe baza
acestei diviziuni se adauga programe si cerinte
pentru disciplinele de stiinta si tehnologie, fi-
zica pentru liceu, chimie pentru liceu, biologie,
stiinte ale mediului, stiinte agricole si stiinte
ale pamantului. Invitarea este ,conduita” de
la varsta scolii elementare pana la sfarsitul
scolii gimnaziale, in pregatirea examenelor de
bacalaureat de la sfarsitul clasei a XII-a. Dupa
cum s-a mentionat anterior, in sursele literare
si de catre cercetator, sistemul de ITnvatamant
din Israel este impartit in 3 etape principale:
primar - gimnazial - liceu, deci in fiecare an si
la fiecare etapa are loc evaluarea si masurarea
cunostintelor si abilitatilor elevilor pentru ur-
matoarea etapa de invatamant [1, 3, 12].
Clasele de liceu (X-XII) sunt impartite pe
niveluri de cunostinte. Traseele sunt impartite
in doua cai principale - studii teoretice si stu-
dii profesionale [5]. In fiecare dintre acestea,
exista diverse directii de rute si rutele sunt
impartite in subrute. Traseul teoretic in scolile
secundare se termind cu examene de bacala-
ureat, ai caror candidati de succes obtin un
certificat de inmatriculare. Pe traseul tehno-
logic 1n liceu elevii pot fi examinati la discipli-
ne cu parti tehnologice. Un alt traseu este cel
vocational, unde pe langa studiile teoretice,
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route in high school, students can be examined
in subjects with technological parts. Another
route is the vocational route, where in addition
to theoretical studies; students learn a voca-
tion [13]. The main feature that differentiates
secondary schools from elementary and high
schools is the study courses by sections, in the
preparation of baccalaureate exams. A number
of courses are offered to high school students
and each chooses their favorite route. These
courses of study, called trends, are, for exam-
ple, the physical trend, the literature trend, the
film trend, and others like that. Every school
has its choice of trends. Some trends are taught
in many schools and others in a few schools.
The distinction between trends is expressed in
the depth of the study in certain subjects. Depth
is measured by the number of learning levels
called “points” for the enrollment exams. Math-
ematics, for example, in the practical trend is
taught as 5 points of study (the most in-depth),
4 points or 3, as well as English. Throughout the
year, the use of the term trends has decreased
and today students can choose a combination
of subjects of “branches” of learning [MOE].
Criticism of Israeli programs. Today, in
Israel, there is a lot of criticism of the curricu-
lum and its lack of relevance to the 21st cen-
tury. Thus, H. Fox, C. Yanal, and N. to adapt the
entrance exams to the skills of the 21st century,
most tests still examine the skills needed in the
past [5]. Changes in assessment methods need
to be promoted by both the Ministry of Educa-
tion and the higher education system. Adapting
university acceptance requirements so that
they examine the 21st century competencies
we expect to influence the whole education
system and provide incentives for the devel-
opment of these skills in schools as well. And
Kim Sunwoong and Lee Ju-Ho [19] added that
the Israeli education system focuses on instill-
ing general skills and tries to be relevant to life
outside the school walls, but adapts to the per-
sonal traits of students and the characteristics
of the communities in which they live. In other
words, a skills-oriented education system must
decentralize and reduce the weight of uniform
standards. Optelka [16], for her part, argues
that education researchers have emphasized

elevii 1si asuma o vocatie [13]. Principala tra-
satura care diferentiaza scolile secundare de
scolile elementare si liceale o reprezinta cursu-
rile de studii pe sectii, In pregatirea examene-
lor de bacalaureat. O serie de cursuri de studiu
sunt oferite elevilor de liceu si fiecare 1si alege
traseul preferat. Aceste cursuri de studiu, nu-
mite tendinte, sunt, de exemplu, tendinta fizic3,
tendinta literaturii, tendinta filmului si altele
asemenea. Fiecare scoala are alegerea ei de
tendinte. Unele tendinte sunt invatate la mul-
te scoli, iar altele doar la cateva scoli. Distinctia
dintre tendinte se exprima in profunzimea stu-
diului la anumite materii. Profunzimea este
madsuratd prin numarul de niveluri de Invatare
numite ,puncte” pentru examenele de inma-
triculare. Matematica, de exemplu, in tendinta
practica se Invatd ca 5 puncte de studiu (cel mai
aprofundat), 4 puncte sau 3, la fel si limba en-
gleza. De-a lungul anului, utilizarea termenului
de tendinte a scazut si astazi elevii pot alege o
combinatie de subiecte pe ,ramuri” de invatare
[MOE].

Critica programelor din Israel. As-
tazi, In Israelul, existd o multime de critici la
adresa curriculei si a lipsei lor de relevanta
pentru secolul 21. Astfel, H. Fox, C. Yanal si N.
Weebles au sustinut ca, desi recent s-au facut
eforturi in Israel pentru a adapta examene-
le de inmatriculare la competentele secolu-
lui 21, majoritatea testelor inca examineaza
abilitatile necesare in trecut [5]. Schimbarile in
metodele de evaluare trebuie promovate atat
de Ministerul Educatiei, cat si de sistemul de
invatamant superior. Adaptarea cerintelor de
acceptare a universitatilor astfel incat acestea
sa examineze competentele din secolul 21 si
care ne asteptam sa influenteze intregul sistem
de ifnvatamant, sa produca stimulente pentru
dezvoltarea acestor abilitati si in scoli. lar Kim
Sunwoong si Lee Ju-Ho [19] au adaugat, ca sis-
temul educational israelian se concentreaza pe
insuflarea abilitatilor generale si Incearca sa fie
relevant pentru viata din afara zidurilor scolii,
dar se adapteaza la trasaturile personale ale
elevilor si caracteristicile comunitatilor in care
traiesc. Cu alte cuvinte, un sistem educational
orientat spre competente trebuie sa descen-
tralizeze si sa reduca ponderea standardelor
uniforme. Optelka [16], la rdndul sau, sustine,
ca cercetdtorii din educatie au subliniat ca
abordarea standardelor uniforme a condus la
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that addressing uniform standards has led to
“industrial” learning and makes it difficult to
promote deep learning.

Although over the years the commissions
have recommended reducing the number of
external enrollment exams in the compulsory
subjects and the number of questionnaires in
each subject and replacing them with internal
tests, in reality the number of tests has not de-
creased and the changes only increased the ob-
ligations and impaired the ability to carry out
deep learning processes.

Another basic argument was made by N.
Michaeli [14], who states that there is in fact no
organized and directed process of a national
authority covering the whole process of train-
ing and preparation of Israeli students from
kindergarten until adulthood. There is no spe-
cial connection between the systems, there is
no common vision about the skills needed and
each body / institution is only concerned with
its own needs. Therefore, the widespread phe-
nomenon is that of students who reach the next
stage of their educational path, without the
necessary level of skills or knowledge.

Curriculum content in Israel in the 21st
century. In a paper entitled “Adapting Curricula
and Learning Materials to the 21st Century.” by
A. ZOHAR, 0. BOSHERIAN [22], stated that the
State of Israel has adopted the OECD approach
that the system must prepare students to de-
velop their skills and promote the well-being
and quality of life of individuals in society. Ac-
cording to the OECD for Education and Skills
[25, 26, 27], personal well-being is made up of
three main dimensions:

1. The functional dimension. In order
to experience well-being, people need to func-
tion properly in their immediate environment:
earn a minimum income, maintain health, es-
tablish social ties, develop cultural identity, ful-
fill civic obligations, protect the environment
and use technology.

2. The emotional dimension. This in-
cludes the ability to have positive feelings,
mental health.

3. The dimension of personal develop-
ment and growth. Here the equivalent skills
occupied with the area and operations, such as

invatare ,industriala” si Ingreuneaza promova-
rea proceselor de invatare profunda.

Desi de-a lungul anilor comisiile au re-
comandat reducerea numadrului de examene
externe de inmatriculare la disciplinele obli-
gatorii si a numarului de chestionare la fiecare
materie prin inlocuirea acestora cu teste in-
terne, in realitate numarul total de teste nu a
scazut, iar schimbarile au dus doar la cresterea
obligatiilor si prejudiciat abilitdtile de a
desfasura procese de invatare profunde.

Un alt argument de baza a fost evidentiat
de N. Michaeli [14], care afirma3, ca de fapt nu
exista un proces organizat si dirijat al unei
autoritati nationale care sa acopere Intregul
proces de pregdtire a elevilor din Israel, de la
gradinita pana la varsta adulta. Nu exista o le-
gatura speciala intre sisteme, nu exista o viziu-
ne comuna despre abilitatile necesare si fieca-
re organism/institutie este preocupat doar de
propriile nevoi. Prin urmare, fenomenul larg
raspandit este al elevilor care ajung la urmatoa-
rea etapa a traseului lor de educatie fara a avea
nivelul necesar de competente sau cunostinte.

Continutul curriculumului in Israel in se-
colul XXI. Intr-un document intitulat ,Adaptarea
curriculei si a materialelor de invdtare in secolul
XXI" de A. Zohar, O. Bosherian[22], se afirma
ca statul Israel a adoptat abordarea OCDE con-
form cdreia sistemul trebuie sa pregateasca
elevii sa-si dezvolte abilitatile si sa promove-
ze bunastarea si calitatea vietii indivizilor in
societate. Conform OCDE pentru educatie si
competente [25, 26, 27], bunastarea personala
este alcatuita din trei dimensiuni principale:

1. Dimensiunea functionala. Pentru a
experimenta bundstarea, oamenii trebuie sa
functioneze corespunzator In mediul lor apro-
piat: sa castige un venit minim, sa mentina sa-
ndtatea, sa stabileasca legaturi sociale, sa dez-
volte identitatea culturala, sa indeplineasca
obligatiile civice, sa protejeze mediul si sa folo-
seasca tehnologiile.

2. Dimensiunea emotionala. Aceasta
include capacitatea de a avea sentimente pozi-
tive, sdndtate mintala.

3. Dimensiunea de dezvoltare si
crestere personala. Aici abilitdtile echiva-
lente sunt ocupate cu zona si operatiunile
cum ar fi capacitatea de a directiona viata in
mod autonom, sau cu actiuni pe care societa-
tea le defineste ca valoroase, cum ar fi cultura
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the ability to direct life autonomously, occupied
with actions that society defines as valuable,
such as culture and science, discoveries of mean-
ing and self-actualization. The third dimension
can also be seen as one that distances itself from
the accepted framework of personal well-being
and addresses the human spirit. [ts importance
is not only its contribution to a sense of person-
al well-being, but also its intrinsic importance
(intrinsic motivation) taken from the normative
perspective of dignified lives. The working as-
sumption of this report was that the curriculum
must address these three dimensions and pro-
mote them in parallel, as well-being is impossi-
ble without one of them.

Model curriculum for curricula in Israel
The guiding principles for the integration of
learning content include general principles:

1. Learning planning must be based on
educational goals that adequately reflect to-
day’s changes as defined and explicitly strive to
achieve them.

2. Academic-cognitive learning planning
should be considered and addressed in so-
cio-emotional goals.

3. Should learning planning encourage
pedagogical autonomy at all levels of educa-
tional staff, enable it to be achieved and formu-
late guidelines? to arrange it. Learning plan-
ning must reinforce teaching, which means
promoting active learning and striving for deep
understanding. In addition to the assimilation
of new curricula, new processes of assessment
and professional development must be assimi-
lated into the education system.

4. Learning knowledge and content is
also important in the 21st century, so knowl-
edge structuring processes are central to to-
day’s curricula.

5.Itis recommended to move from learn-
ing focused on memorizing knowledge to learn-
ing dynamic knowledge that can be generalized
and widely applied. In other words, move from
learning separate facts to learning about other
subjects and other disciplines.

6. The curriculum should provide a cen-
tral place for the development of various strat-
egies and types of thinking, such as argumenta-
tive thinking, critical thinking, systemic thinking,
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si stiinta, descoperirile de sens si autoactua-
lizarea. A treia dimensiune poate fi vazuta si
ca una care se distanteaza de cadrul acceptat
al bunastarii personale si se adreseaza spiri-
tului uman. Valoarea sa se defineste nu doar
prin contributia la un sentiment de bunasta-
re personald, ci si prin importanta intrinseca
(motivatia intrinseca) luata din perspectiva
normativa a vietilor demne. Presupunerea de
lucru a acestui raport a fost ca curriculumul
trebuie sd abordeze aceste trei dimensiuni si sa
le promoveze in paralel, deoarece bunastarea
este imposibila fara una dintre ele.

Modelul principiilor directoare pentru
curricula in Israel. Principiile directoare pen-
tru integrarea continuturilor de invatare includ
principii generale:

1. Planificarea invatarii trebuie sa se ba-
zeze pe scopuri educationale care sa reflecte
in mod adecvat schimbarile de astazi, asa cum
sunt definite si sa se straduiasca In mod explicit
pentru realizarea lor.

2. Planificarea invatarii in aria academic-
cognitiva trebuie sa fie luata in considerare si
in scopuri din aria socio-emotionala si sa le
abordeze.

3. Planificarea invatarii trebuie sa incu-
rajeze autonomia pedagogica la toate nivelurile
personalului educational, sa permita realizarea
acesteia si sa formuleze linii directoare ? pen-
tru a o aranja. Planificarea invatarii trebuie sa
consolideze predarea, care Inseamna promo-
varea Invatarii active si straduinta pentru o
intelegere profunda. Pe langa asimilarea noilor
programe de invatamant, noile procese de eva-
luare si dezvoltare profesionala trebuie asimi-
late 1n sistemul de Tnvatamant.

4. Invitarea cunostintelor si a
continutului este de asemenea importanta in
secolul al XXI-lea, prin urmare procesele de
structurare a cunostintelor au un loc central in
programele de astazi.

5. Se recomanda trecerea de la Invatare
concentratd pe memorarea cunostintelor la
invatarea cunostintelor dinamice care pot fi
generalizate si aplicate pe scara larga. Cu alte
cuvinte, treceti de la invatarea faptelor sepa-
rate, la invatarea cunostintelor legate de alte
cunostinte din disciplina si alte discipline.

6. Curricula trebuie sa acorde un loc
central dezvoltarii diverselor strategii si tipuri
de gandire, cum ar fi gndirea argumentativa,
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creative and initiatory thinking, metacognitive
thinking and the ability to learn on a regular ba-
sis, thinking trends and Furthermore.

7. The curriculum must integrate knowl-
edge and thinking strategies closely and inspir-
ingly. Thinking strategies should be taught in
learning areas and not separated from content.
In addition, they must be adapted to the epis-
temic structure of each subject and aspire to
build them in a way appropriate to their charac-
ter and structure, as experts in these fields have
seen.

8. You need to aspire to organize your
knowledge around big questions or key ideas
and principles, some in the subjects and some
in different fields. Given the changing nature of
disciplines in the 21st century, curricula must
allow for interdisciplinary learning and learn-
ing new areas of study to meet future needs.

In Figure 1 we see the graph of the key
principles, according to the Israeli educational
model.

The aims of education

eUp-to-date curricula
eStructuring graduated

knowledge knowledge
eInter-area learning
Elementary Secondary
schools schools

Changing learning goals

*Dynamic knowledge
eLinked-interdisciplinary

gandirea criticd, gandirea sistemica, gandirea
creativa si initiatica, gandirea metacognitiva si
capacitatea de a invata auto-regulat, tendintele
de gandire etc.

7. Curricula trebuie sa integreze
cunostintele si strategiile de gandire indea-
proape si inspirational. Strategiile de gandi-
re trebuie predate in zonele de invatare si nu
separate de continut. In plus, ele trebuie si
fie adaptate la structura epistemica a fiecarui
subiect si sa aspire, sa le construiasca intr-un
mod adecvat caracterului si structurii lor, asa
cum au vazut expertii in aceste domenii.

8. Trebuie sa aspirati la organizarea
cunostintelor in jurul unor mari Intrebari sau
idei si principii cheie, unele in cadrul materii-
lor si altele in diferite domenii. Avand in vedere
natura schimbarii disciplinelor in secolul 21,
curricula trebuie sa permita invatarea interdis-
ciplinara si invatarea de noi domenii de studiu
pentru a raspunde nevoilor viitoare.

In figura 1 vedem graficul principiilor
cheie, conform modelului educational israelian.

Developing thinking

eDeveloping thinking abilities
eDeveloping abilities to plan

strategies
Junior high Success in
matriculation
schools -
exams

Figure 1. Basic principles of the Israeli educational model.

Source: made by the researcher

Figura 1. Principiile de baza ale modelului educational israelian.

Curriculum planning partners. There
are a number of partners in the implementation
of curricula at the Ministry of Education, led by
the subject inspector. According to the regula-
tions of the Ministry of Education [Regulations of
the Ministry of Education], subject coordinators
should appoint members of the commissions
to help establish programs and tests. There is a

Sursa: realizata de cercetator

Parteneri de planificare a curriculumu-
lui. Exista o serie de parteneri in realizarea pro-
gramelor de invatamant la Ministerul Educatiei,
condusi de inspectorul de subiect. Conform acte-
lor normative ale Ministerului Educatiei [Regula-
mentele Ministerului Educatiei], coordonatorii de
subiecte ar trebui sd numeasca membri ai comi-
siilor pentru a ajuta la stabilirea programelor si
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danger that these coordinators will appoint as
members of the commissions their friends or
individuals who will not criticize the ministry’s
work. In fact, there is no representation from
other government ministries (Economy and In-
dustry, Finance, Labor, Social Affairs and Social
Services). The members of the joining commit-
tee are natural persons without any special in-
fluence. According to a document of the Peda-
gogical Secretariat of the Ministry of Education,
the purpose of the commission is to “consult on
shaping the policy of teaching subjects in the ed-
ucation system and to propose ways to improve
the teaching of subjects, advice on programs and
changes and innovations in ways of teaching sub-
jects” [24] (translated from Hebrew). The com-
missions should also recommend how to assess
students in each subject and teacher train-
ing methods. In religious and ultra-Orthodox
schools, committees are also authorized to rec-
ommend changes in teaching methods in light
of issues related to the faith and teaching ideol-
ogies that characterize them. According to the
Ministry of Education, there are 129 high school
subjects. Despite this, the Israeli Ministry of Ed-
ucation has not taken any action today to reduce
the number of subjects or to organize a list. The
members of the subject committee include indi-
vidual representatives from academia, industry
and one or two teachers from the school staff

Figure 2 shows the scope of choice of
study programs.

a testelor. Exista pericolul ca acesti coordonatori
sd numeasca ca membri ai comisiilor prieteni sau
persoane care nu vor critica activitatea ministeru-
lui. De fapt, nu exista nicio reprezentare din par-
tea altor ministere guvernamentale (Economie si
Industrie, Finante, Munca, Afaceri Sociale si Ser-
vicii Sociale). Membrii comitetului care se alatura
sunt persoane fizice fara nicio influenta speciala.
Potrivit unui document al Secretariatului Pedago-
gic de la Ministerul Educatiei, scopul comisiei este
de a ,consulta cu privire la conturarea politicii de
predare a disciplinelor in sistemul de invatdmdnt
si de a propune modalitdti de imbundtdtire a pre-
ddrii disciplinelor, consiliere privind programele,
schimbdrile si inovatiile in moduri de predare a su-
biectelor” [24] (tradus din ebraicd). De asemenea,
comisiile ar trebui sa recomande cum sa evalueze
elevii la fiecare materie si metode de formare a
profesorilor. In scolile religioase si ultra-ortodo-
xe, comitetele sunt, de asemenea, autorizate sa
recomande modificari ale metodelor de invatare
in lumina aspectelor asociate cu credinta si ide-
ologiile de predare a disciplinelor care le carac-
terizeaza. Dupa cum s-a spus, conform datelor
Ministerului Educatiei, exista 129 de materii de
alegere pentru licee. In ciuda acestui fapt, astizi
Ministerul Educatiei din Israel nu a luat nicio
masura pentru a reduce numarul de materii sau
pentru a organiza o listd. Membrii comisiei de su-
biect includ reprezentanti individuali din mediul
academic, industrie si unul sau doi profesori din
personalul scolii.

Figura 2 prezinta sfera de alegere a pro-
gramelor de studiu.

Figure 2. Committee on Curricula for the Israeli Education System
Source: Education Policy, Ministry of Education Israel [23, 24]

Figura 2. Comitetul pentru programele de studiu din sistemul de invdtamant izraelian
Sursa: Politica educationald, Ministerul Educatiei Israel [23,24]
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Level of compliance between policy and
curriculum and implementation in Israel.
The policy of conformity assessment between
curriculum and implementation is not regu-
lated as a structured process in the Ministry of
Education. In fact, compliance is not examined
by the program approval bodies, and the con-
trol is performed by the examination depart-
ment within the Ministry of Education with the
representatives of the education system in the
geographical area (local authority / sector).
The Ministry of Education regularly monitors
all educational institutions across the country
to oversee the implementation of the instruc-
tions, the institution’s management routine,
compliance with the standards and the prop-
er use of resources allocated to the institution
[8]. The control is carried out throughout the
country, in all sectors, by age (kindergartens,
primary schools, high schools and vocational
schools) and in all types of education. The con-
trol is carried out by the franchise companies
in two complementary ways:

1. Crossing of the different information
systems of the data reported to the office by
the field officials (educational institutes, local

authorities).
2. The visit of the controllers in the ed-
ucational institutions. This check includes

reviewing the schedule, entering classes, in-
terviewing the principal and school staff, exam-
ining documents and surveying parents.

Control is based on the routine conduct
of educational institutions, so they do not re-
quire special training or the allocation of many
resources for the control process. The main
purpose of the control is to motivate the train-
ing processes in the educational institutions,
therefore, the control staff works in full trans-
parency with the management of the institu-
tion and maintains a balance between strict
control and correct control.

The main observation regarding the level
of compliance is usually made by examining the
grades and the level of eligibility for the degree
of registration. The researcher seeks to empha-
size that there is no compliance in terms of con-
tent, compliance between learning content and
students, the impact on students’ abilities and

Nivelul de conformitate intre politica
si curricula si implementarea in Israel. Po-
litica de evaluare a conformitatii dintre cur-
ricula si implementare nu este reglementata
ca proces structurat in Ministerul Educatiei.
De fapt, conformitatea nu este examinatd de
organele de aprobare a programelor, iar con-
trolul se realizeaza de catre compartimentul
examen din cadrul Ministerului Educatiei cu
reprezentantii sistemului de Tnvatamant din
zona geografica (autoritatea locald/sectorul).
Ministerul Educatiei efectueaza regulat contro-
lul asupra tuturor institutelor de invatamant
din toatd tara pentru a supraveghea implemen-
tarea instructiunilor, rutina de management al
institutiei, respectarea standardelor si utiliza-
rea corespunzatoare a resurselor alocate pen-
tru institutie [8]. Controlul se efectueaza in toa-
ta tara, In toate sectoarele, pe varste (gradinite,
scoli primare, licee si scoli profesionale) si in
toate tipurile de invatamant. Controlul este
efectuat de companiile de franciza in doua mo-
duri complementare:

1. Incrucisarea diferitelor sisteme de
informare a datelor raportate biroului de ca-
tre oficialii din teren (institute de invatamant,
autoritati locale).

2. Vizita controlorilor in institutiile de
invatamant. Acest control include revizuirea
orarului, intrarea la cursuri, intervievarea di-
rectorului si a membrilor personalului din
scoald, examinarea documentelor si anchetele
parintilor.

Controlul se bazeaza pe conduita de ru-
tind a institutiilor de invatamant, astfel Incat
acestea nu necesita o pregatire speciala sau alo-
carea multor resurse pentru procesul de con-
trol. Scopul principal al controlului este moti-
varea proceselor de perfectionare in institutiile
de Invatamant, prin urmare personalul contro-
lor lucreaza in deplina transparenta cu condu-
cerea institutiei si mentine un echilibru intre
control strict si control corect.

Principala observatie privind nivelul de
conformitate se realizeaza de obicei prin exa-
minarea notelor si a nivelului de eligibilitate
pentru gradul de inmatriculare. Cercetatorul
cauta sa sublinieze, ca nu exista conformitate
in aspectul continutului, conformitatea intre
continuturile Tnvatdrii si elevi, impactul asupra
abilitatilor elevilor si abilitatilor viitoare nu
exista. Sistemul de Invatamant secundar este in
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future skills do not exist. The secondary educa-
tion system is largely driven by baccalaureate
exams and examined by the eligibility rate for
the baccalaureate diploma, which are a conven-
ient target to measure.

The centrality of baccalaureate exams
has greatly contributed to the increase in argu-
ments and criticism of these exams and the ed-
ucation system, which is still heard today and
which characterizes uniform measurement
systems applied to a large population. Analyz-
ing this policy, we notice that recent changes in
the education system indicate a constant goal
over the years - to increase the eligibility rate
for the baccalaureate degree. The rate of those
eligible for the baccalaureate degree has be-
come a convenient indicator of an examination
of the education system in general and the suc-
cess of education ministers in particular.

P. Hemmings [9], for example, points
out that this topic holds headlines and public
debates every year and is used to examine the
level of success of different populations and as
an index of social disparities. He argued against
the baccalaureate exams, noting that they (ex-
ams) depress students’ intellectual abilities
and focus them on the exams themselves and
not on the content studied, and even their ex-
istence raises the level of tension, anxiety and
stress of the whole system. An additional state-
ment is that the focus on exams pressures the
system to reduce the requirements and the lev-
el of the exam, in addition to the phenomena
of exam fraud (bribery, forgery, etc.). Do exams
become a goal and not a means?

Another researcher, D. Inbar [10], ar-
gued that in addition to damaging the quality
of education, curriculum and the expression of
individual skills and creativity, it is reasonable
to assume that the uniform level will be closer
to the minimum, because it targets a uniform
level of knowledge.

According to A. Resin and R. Grunau [17]
the nature of the exams is affected by the need
to compile uniform, cheap and easy-to-mark
questionnaires for various sections of the pop-
ulation, and the result is a limited and super-
ficial examination of material knowledge that
does not encourage quality and creative teach-
ing and sometimes examines knowledge that

mare parte directionat de examenele de baca-
laureat si examinat de rata de eligibilitate pen-
tru diploma de bacalaureat, care sunt o tinta
convenabild de masurat.

Centralitatea examenelor de bacalaure-
at a contribuit mult la sporirea argumentelor
si criticilor la adresa acestor examene si a sis-
temului de Invatamant, auzite si astazi si care
caracterizeaza sisteme uniforme de masurare
aplicate unei populatii numeroase. Analizand
aceasta politica observam, ca schimbarile re-
cente In sistemul de invatamant indica un
obiectiv constant de-a lungul anilor - cresterea
ratei de eligibilitate pentru diploma de bacalau-
reat. Rata celor care sunt eligibili pentru diplo-
ma de bacalaureat a devenit un indice conve-
nabil de examinare a sistemului de Tnvatamant
in general si a succesului ministrilor educatiei
in special.

P. Hemmings [9], de exemplu, subliniea-
za ca acest subiect face titluri si dezbateri pu-
blice in fiecare an si este folosit pentru a exa-
mina nivelul de succes al diferitelor populatii si
ca indice de disparitati sociale. El a argumentat
pozitia impotriva examenelor de bacalaureat,
atragand atentia, cd ele (examenele) deprima
abilitatile intelectuale ale studentilor si le con-
centreaza asupra examenelor in sine si nu asu-
pra continuturilor studiate, iar chiar existenta
lor ridica nivelul de tensiune, anxietate si stres
al intregului sistem. O afirmatie suplimentara
este ca concentrarea asupra examenelor pre-
seaza sistemul pentru a reduce cerintele si ni-
velul de examen, pe langa fenomenele de fra-
uda a examenelor (mit3, fals etc.). Examenele
devin astfel o tinta si nu un mijloc?

Un alt cercetdtor, D. Inbar [10], a sustinut
c3, pe langa daunarea calitatii educatiei, a cur-
riculei si exprimarea abilitatilor si creativitatii
la nivel individual, este rezonabil sa presupu-
nem ca nivelul uniform va fi mai aproape de
minim, deoarece vizeaza un nivel uniform de
cunostinte. Conform lui A. Resin si R.Grunau
[17], natura examenelor este afectatd de ne-
cesitatea de a alcatui chestionare uniforme,
ieftine si usor de marcat pentru diverse stra-
turi de populatie, iar rezultatul este o evaluare
limitata si superficiala a cunostintelor materi-
ale care nu incurajeaza o predare de calitate
si creativd, examinand uneori cunostinte care
sunt irelevante pentru viata absolventilor. Din
cauza eforturilor de acoperire a materialelor
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is irrelevant to graduate life. Due to the efforts
to cover the preparation materials for the bac-
calaureate exams, the dictation of the materi-
als and the pressure to perform, the quality of
teaching is affected. This pressure, focused on
exams, is also detrimental to the autonomy of
schools and teacher status. The examination
system is not objective, unreliable and incon-
sistent, and lacks a reliable predictive quality.

Andreas Schleicher recently called on
the Israeli Ministry of Education to reduce
centralization and give more independence to
industry leaders, principals and teachers. The
senior European official also recommended to
the Ministry of Education in 2020 to minimize
enrollment exams in Israel [28]. Schleicher
suggested minimizing and baccalaureate ex-
ams and awarding school assessments in all
other subjects. He also pointed out that many
systems in Israel teach “one kilometer wide and
one centimeter deep” and that the change must
start with the entrance exams - learning a small
number of subjects, but deeper. The dignitary is
confident that “education must be based more
on humanity and relationships, less on memory
and content. It’s not what you know, it’s what
you know how to do with your knowledge.” Fi-
nally, Schleicher mentioned that in the near fu-
ture and the emerging competition with robots
and artificial intelligence we need to strength-
en soft skills (emotional and social) - sensitivity
and empathy, creativity, criticism, cooperation
and learn to live together as a group. [28]

de pregdtire pentru examenele de bacalaure-
at, a dictarii materialelor si a presiunii de rea-
lizare, calitatea predarii este afectata. Aceasta
presiune, concentrata pe examene, dauneaza si
autonomiei scolilor, si statutului profesorilor.
Sistemul de examinare nu este obiectiv si con-
secvent, neavand o calitate predictiva de Incre-
dere.

Andreas Schleicher a chemat recent Mi-
nisterul israelian al Educatiei sa reduca cen-
tralizarea si sa acorde mai multd independenta
factorilor din domeniu, directorilor si profeso-
rilor. De asemenea, fnaltul demnitar european
a recomandat, in 2020, Ministerului Educatiei
de a minimiza examenele de inmatriculare in
Israel [28]. Schleicher a sugerat reducerea la
minimum si a examenelor de bacalaureat, si
acordarea de evaluari scolare la toate celelalte
materii. El a atras atentia si la faptul, ca multe
sisteme din Israel predau ,un kilometru ldtime
si un centimetru addncime” si ca schimbarea
trebuie sa inceapa de la examenele de Inmatri-
culare - invatarea unui numar mic de materii,
dar mai profund. Demnitarul este increzut ca
Leducatia trebuie sd se bazeze mai mult pe uma-
nitate si relatii, mai putin pe memorare $si pe
continut. Nu este ceea ce stii, ci ceea ce stii sd faci
cu cunostintele”. In fine Schleicher a mentionat,
ca spre viitorul apropiat competitia emergenta
cu robotii si inteligenta artificiala reclama in-
tarirea abilitdtilor soft (emotionale si sociale)
- sensibilitate, empatie, creativitate, critica, co-
operare, caci astfel vom invata sa traim impre-
una ca grup [28].

Table 1. Table Israelis Curriculum Criteria for the 21st century

Tabelul 1. Criteriile curriculare israeliene pentru secolul XXI

Values education,

. . Digital and pro-
Knowledge charac- emotional social gt p
. . o R . fessional tech-
National goals Planning process teristics Thinking education nologies
Obiectivele nationale | Procesul de planificare Caracteristicile Gandire Educatie pentru val- gles
d . S . . | Tehnologii digitale
cunoasterii ori, educatie sociald . .
’ ; . si profesionale
emotionald
Providing knowl- | The planning The education The Ministry of The ministry Computer,
edge and tools that | process is system has to Education, as part | policy leads communication
will use the stu- performed through | define an agreed of the systematic | the system into and internet
dents in their adult | the pedagogic and uniform perception of value “basket” technologies and
life - in their work |secretariat and definition of standardization |thatinclude the 215 century
or as part of the the discipline knowledge, skills | in the educational | personality and skills caused
basic knowledge coordinator. and values that system national values significant
the state believes | Procesul de planificare | have to be instilled | emphasizes as dedication and | changes in
an adult must have. | se realizeazd to its graduates. thinking abilities | responsibility, the way of
Furnizarea de prin secretariatul Sistemul de development as desire for teaching various
cunostinte si instru- | pedagogic si fnvatadmant trebuie | development critical thinking, disciplines and
mente care vor folosi sd defineascd o of skills and independent in breaking the
definitie agreatd creativity, thinking, initiative, | boundaries of
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coordonatorul de
disciplind.

To each discipline a
planning team is ap-

studentii in viata lor
adultd - In munca
lor sau ca parte a
cunostintelor de

si uniformd a
cunostintelor,
aptitudinilor si
valorilor care trebuie

bazd pe care statul | pointed composed of | sd fie insuflate
crede cd trebuie sd le | the Ministry of educa- | absolventilor sdi.
aibd un adult tion representative, | Make professional
Values education the higher education | tools accessible
and behavior representative, teach- | to teachers so
codes accepted in | ing staffs (teachers) |they can impart
society. representative. it and to promote
Valoreaza educatia | National knowledge | various aspects
si codurile de com- | bodies as the national | in learning as
portament acceptate | authority of educa- interdisciplinary
1n societate tion are not involved. |learning and
Strengthening the | Pentru fiecare disciplind | independent
students’ national | se desemneazd o echipd | learning.
feelings. de planificare formatd | Faceti instrumen-
Creating equal din reprezentantul tele profesionale

accesibile cadrelor
didactice, astfel
incdt acestia sd le
poatd transmite si sd
promoveze diverse
aspecte ale invdtdrii,
cum ar fi invdtarea
interdisciplinard si
invdtarea indepen-
dentd.

In addition, the
learning has to
be adjusted to

all ages and to
requirements of
specific students
In plus, invdtarea
trebuie adaptatd la
toate varstele si la
cerintele anumitor
elevi

opportunities for
students of
different socio-
economic classes
Consolidarea senti-
mentelor nationale
ale elevilor. Crearea
de sanse egale pen-
tru elevii din diferite
clase socio-econo-
mice

Ministerului Educatieli,
reprezentantul inva-
tdmantului superior,
reprezentantul cadrelor
didactice (profesorii).
Organismele nationale
de cunoastere ca au-
toritate nationald a
educatiei nu sunt im-
plicate.

The compliance
control also does

not execute by those
who planned, but it is
divided between the
Ministry of Education
control institute (ad-
ministrative control)
and the Ministry of
education district
and the local author-
ity that examines test
results (international
tests / matriculation
exams)

Controlul de confor-
mitate, de asemenea,
nu se executd de cei
care au planificat, dar
este impdrtit intre
institutul de control al
Ministerului Educatiei
(control administrativ)
si raionul Ministerului
Educatiei si autorita-
tea locald care exa-
mineazd rezultatele
testelor

vigilance for
innovation,
intellectual
curiosity, physical
activity
encouragement
and leisure
culture
Ministerul
Educatiei, ca
parte a perceptiei
sistematice a
standardizdrii

in sistemul
educational,
pune accent

pe dezvoltarea
abilitdtilor

de gdndire ca
dezvoltare a
abilitdtilor si
creativitatii,
gandire criticd,
gandire
independentd,
initiativad, vigilenta
pentru inovare,
curiozitate
intelectuald,
incurajarea
activitatii fizice si
cultura timpului
liber.

mutual help and
contribution to
the community,
respect to cultural
identity, respect
and responsibility
for nature, as well
as value education
as respect the
other’s culture and
views, love of the
people and country
and loyal citizen.
Striving for peace
and tolerance and
involvement in
Israeli society
Politica ministerului
conduce sistemul
intr-un ,cos” de
valori care includ
personalitatea si
valorile nationale
ca ddruire si
responsabilitate,
dorintd de

ajutor reciproc

si contributie la
comunitate, respect
pentru identitatea
culturald, respect si
responsabilitate fatd
de naturd, precum
si educatie valoricd.
respectd cultura si
opiniile celuilalt,
iubirea de oameni si
de tard si cetdtean
loial. Luptd pentru
pace si tolerantd

si implicare in
societatea israeliand

time and place of
learning.
-Innovative
learning
technologies are
an infrastructure
for challenging
learning
opportunities
that promote
thinking
performance,
understanding
and learning.
Tehnologiile
informatice,

de comunicare

si internet si
abilitdtile secolului
XXI au provocat
schimbdri
semnificative in
modul de predare
a diferitelor
discipline si

in depdsirea
granitelor
timpului si locului
de invdtare.

In ciuda comentariilor controlorului de
stat in 2009, 2018 si 2020 [raportul controlo-
rului de stat, 2009; 2018; 2020], nu a fost inca
implementata nicio modificare in structura sis-
temului din curricula a ministerului catre seco-
lul XXI. Dificultatea consta in a promova politica
intr-un sistem complex, care a examinat imple-
mentarea semnificativa a reformei Invatarii, ce

Source: made by the researcher Despite the
State Comptroller’s comments in 2009, 2018 and
2020 [State Comptroller’s Report, 2009; 2018;
2020], no changes have yet been implemented
in the structure of the system from the minis-
try’s curriculum to the 21st century. The diffi-
culty of promoting policy in a complex system,
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which examined the significant implementation
of the learning reform, which failed in 2016. The
report wrote that the implementation of the re-
form was incomplete because there was insuffi-
cient cooperation between units in the Ministry
of Education. For example, due to the lack of co-
ordination between the pedagogical secretariat
and the primary education department in the
pedagogical administration, most curricula have
not been updated in primary schools to fit the
principles of learning. We will also note that the
[sraeli Ministry of Education operates factors that
influence the implementation of education policy,
including units of the Ministry of Education act-
ing at local and sectorial level, teachers’ organi-
zations, parents’ and students’ organizations, and
research bodies in teacher training institutes and
universities, educational networks and third sec-
tor organizations.

Conclusions. In most developed coun-
tries, according to OECD indicators on education,
education is seen as primarily aimed at serving
individuals, while the state enjoys the benefits of
itsinvestments as a consequence. Education sys-
tems around the world need to adapt to chang-
ing realities in order to remain relevant, and one
way to do that is to adapt learning programs and
materials. National targets in education indicate
the general objectives of the education system,
define them and direct the planning and work
framework in each country. Israel adjusts the
principles of national education system policy to
the OECD’s 2030 Education Project, but never-
theless implements internal programs and ide-
as, which sometimes contradict the principles of
the project. In Israel, there is a problem with the
level of compliance between policy and curricu-
lum and implementation in Israel. The policy of
conformity assessment between curriculum and
implementation is not regulated as a structured
process in the Ministry of Education. The main
observation regarding the level of compliance is
usually made by examining the grades and the
level of eligibility for the degree of registration.

Researchers seek to emphasize that there
is no compliance in terms of content, compli-
ance between learning content and students,
the impact on students’ skills and future skills
do not exist. The secondary education system

nu a reusit in 2016. In raport era scris ci imple-
mentarea reformei a fost incompleta deoarece
a existat o cooperare insuficienta intre unitatile
din cadrul Ministerului Educatiei.

De exempluy, din cauza lipsei de coordona-
re intre secretariatul pedagogic si departamentul
de Tnvatamant primar din administratia pedago-
gica, majoritatea programelor de invatamant nu
au fost actualizate in scolile primare pentru a se
potrivi cu principiile invatarii. De asemenea, vom
retine ca la Ministerul Educatiei din Israel ope-
reaza si factori care influenteaza implementarea
politicii educationale, inclusiv unitatile Ministe-
rului Educatiei care actioneaza la nivel local si
sectorial, organizatiile profesorilor, organizatiile
de parinti si studenti, organismele de cercetare
care functioneaza in institutele de formare a pro-
fesorilor si universitati, retelele educationale si
organizatiile din sectorul al treilea.

Concluzii. In majoritatea tirilor dezvolta-
te, conform indicatorilor OCDE, se considera ca
educatia este indreptata in primul rand spre de-
servirea indivizilor, In timp ce statul se bucura
de rodul investitiilor sale ca o consecinta. Siste-
mele educationale din intreaga lume trebuie sa
se adapteze la realitatea In schimbare pentru a
ramane relevante, iar una dintre modalitatile de
a face acest lucru este adaptarea programelor
si materialelor de invatare. Tintele nationale in
educatie indica obiectivele generale ale sistemu-
lui de Invatamant, le definesc si directioneaza
cadrul de planificare si lucru in fiecare tara.
Israelul ajusteaza principiile politicii sisteme-
lor nationale de educatie conform Proiectului
Educational 2030 al OCDE, dar, cu toate acestea,
se inplementeaza programe si idei interne, care
contrazic uneori principiilor proectului. In Israel
existd problem la nivelul de conformitate intre
politica si curricula si implementarea in Israel.
acest pasaj (colorat in albastru) se repeta cuvant
in cuvant la inceput, in rezumat

Politica de evaluare a conformitatii dintre
curricula si implementare nu este reglementa-
ta ca proces structurat In Ministerul Educatiei.
Principala observatie privind nivelul de confor-
mitate se realizeaza de obicei prin examinarea
notelor si a nivelului de eligibilitate pentru gra-
dul de Tnmatriculare

Cercetatorii cauta sa sublinieze, ca nu exis-
ta conformitate in aspectul continutului, confor-
mitate Intre continuturile Tnvatarii si elevi, pre-
cum si intre impactul asupra abilitatilor elevilor
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is largely driven by baccalaureate exams and
examined by the eligibility rate for the bacca-
laureate diploma, which are a convenient tar-
get to measure. The centrality of baccalaureate
exams has greatly contributed to the increase
in arguments and criticism of these exams and
the education system, which is still heard today
and which characterizes uniform measurement
systems applied to a large population. Analyz-
ing this policy, we notice that recent changes in
the education system indicate a constant goal
over the years - to increase the eligibility rate
for the baccalaureate degree. The rate of those
eligible for the baccalaureate degree has be-
come a convenient indicator of an examination
of the education system in general and the suc-
cess of education ministers in particular.

However, the change that is expected in
the Israeli education system must prepare stu-
dents to develop their skills and promote the
well-being and quality of life of individuals in
society.

si abilitatilor viitoare. Sistemul de Tnvatamant
secundar este in mare parte directionat de exa-
menele de bacalaureat si examinat de rata de
eligibilitate pentru diploma de bacalaureat - o
tintd convenabild de masurat. Centralitatea exa-
menelor de bacalaureat a contribuit mult la spo-
rirea argumentelor si criticilor la adresa acestor
examene si a sistemului de Tnvatamant, auzite si
astazi si care caracterizeaza sisteme uniforme
de masurare aplicate unei populatii numeroase.
Analizand aceasta politica observam, ca schimba-
rile recente in sistemul de invatamant indica un
obiectiv constant de-a lungul anilor - cresterea
ratei de eligibilitate pentru diploma de bacalau-
reat. Rata celor care sunt eligibili pentru diploma
de bacalaureat a devenit un indice convenabil de
examinare a sistemului de invatamant in general
si a succesului ministrilor educatiei in special.

Asadar, schimbarea de sistem care este
asteptatda in sistemul edicational din Israel
trebuie sa pregateasca elevii sa-si dezvolte
abilitatile si sa promoveze bunastarea si calita-
tea vietii indivizilor 1n societate.
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